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Why Use the DRP? 
 Codman Academy Charter Public School (CACPS) administers the Degrees of Reading 
Power (DRP) test to all students in order to assess their achievement in reading.  The Head of 
School, Meg Campbell, chose the DRP for several reasons.  First, she was interested in a 
reliable, nationally normed test that specifically measured reading comprehension.  She also 
needed a test that could be used to gather baseline data and measure school progress over time, 
as well as to help tailor instruction to individual students.  Campbell decided on the DRP after 
reading an account of the test in the 2001 Harvard Educational Review article “Apprenticing 
Adolescent Readers to Academic Literacy,” by Greenleaf, Schoenbach, Cziko, and Mueller.  
Greenleaf et al. reported choosing the test in order to “measure changes in student reading 
comprehension processes” and because it required “little from the teachers in the way of time 
and interpretation, while yielding information useful in instructional decisionmaking.”1

As described in the DRP handbook, DRP tests, developed by Touchstone Applied 
Science Associates, Inc., “have a number of properties that distinguish them from all other 
reading tests.”2  The following properties are quoted directly from the DRP handbook: 

• The test items are designed so that the paragraph or passage in which they are 
embedded must be read and understood in order for the student to answer correctly… 

 
• All of the content information that is needed to select the correct response is 

contained within the paragraph or passage.  No prior familiarity with the subject 
matter is required to answer the embedded items correctly… 

 
• Regardless of the difficulty of the prose paragraph or passage, all response options 

are common words—that is, they occur with extremely high frequency in written 
materials.  Students should be able to recognize and understand the response options.  
Failure to respond correctly to test items can be attributed to a failure to comprehend 
the text in which they appear. 

 
• Primary and Standard DRP paragraphs and passages are designed to reduce the 

likelihood that guessing strategies, associative processes, and other non-reading 
activities can be used to generate correct responses… 

 
• Item difficulty is linked to test difficulty.  The student should be able to respond 

correctly to most of the items in the test up to the point at which the student cannot 
understand the text of a passage well enough to decide which word is correct. 

 
• All Primary and Standard DRP tests are untimed…students who may be slower 

readers, as well as those who may become anxious because of a time limit, are not 
penalized. 

 

                                                           
1 Greenleaf, C., Schoenbach, R., Cziko, C., and Mueller, F.  Apprenticing Adolescent Readers to Academic 
Literacy.  Harvard Educational Review, v. 71 (1), Spring 2001, p. 119. 
2 DRP Handbook, p. 2 (Touchstone Applied Science Associates, Inc., 2000) 

 2



• Primary and Standard DRP tests are particularly useful in measuring student 
progress because all forms and levels of Primary and Standard DRP tests measure the 
same construct of reading… 

 
• Primary and Standard DRP tests are holistic measures.  That is, they measure the 

process of comprehension rather than specific skills or strategies often associated 
with reading.3 

 
As for measures of its reliability, the DRP uses the Kuder-Richardson (K-R 20) measure of 
internal consistency.  “The K-R 20 coefficients range from .93 to .97 with 59 of the 72 
coefficients equal to or greater than .95.”4  (1.0 would be perfectly reliable).  These coefficients 
are indicative of a highly reliable test using the measure of internal consistency. 
 
The DRP Scale of Readability 

Additionally, the way the test is scaled can be especially helpful for teachers and parents, 
as the DRP Scale of Readability provides examples of texts that students should be able to read 
given their score on the scale (see Appendix A).  DRP scores are reported “in terms of the most 
difficult text the student can read with a given level of comprehension.”5  The DRP reports 
student performance in terms of the Independent Level (90% comprehension), the Instructional 
Level (75% comprehension), and the Frustration Level (50% comprehension).  For example, a 
student scoring a 53 on the scale at the Independent Level should be able to read, without teacher 
assistance, elementary school textbooks and core literature at the level of Scott O’Dell’s Island 
of the Blue Dolphins.  Knowing a student’s Independent Level of reading on the DRP should 
allow teachers to recommend appropriate reading materials to students for use outside the 
classroom.  According to Campbell, Codman Academy’s goal is for all students to be able to 
read at the DRP Independent Level of 63 by graduation.  On the DRP Scale of Readability, that 
would mean that students were able to independently read high school textbooks, driver’s license 
manuals, and core literature such as 2001: A Space Odyssey.  At the Instructional Level, meaning 
with some teacher assistance, students would be able to read such texts as The Adventures of Don 
Quixote and science periodicals.  Using national norms gathered in the year 2000, a score of 63 
would place Codman students at the 50th percentile rank nationally.6  All the scores in this report 
are based on student performance at the Independent Level, or what students are able to read 
without teacher assistance.  All the scores would appear approximately 10 points higher on the 
readability scale if one chose to look at what Codman students are capable of reading with 
teacher assistance.  
 
Codman Students’ Growth 

At Codman Academy, all students take the DRP upon first entering the school and again 
each spring thereafter.  The DRP is administered and scored by Penny Lawrence, a Special 
Education and former elementary school teacher.  Per test instructions, students are given as 
much time as they need to complete the test during each administration.  After scoring, the 

                                                           
3 Bullet points quoted directly from the DRP Handbook, pgs. 2 –3 
4 DRP Handbook, p. 58 
5 DRP Handbook, p. 15 
6 DRP Handbook, p. 16 
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school’s instructional leaders use the results to gauge how classes are performing overall and to 
identify individual students who need additional assistance.  The school especially focuses on 
coming to the aid of those students who fall beneath the 25th percentile rank.  This strategy seems 
to be effective, as each cohort is demonstrating movement of its students out of the lowest 
quartile.  In the fall of 2001, as the class of 2005 entered Codman, there were seven students 
falling beneath the 25th percentile rank.  By the spring of 2004, the end of the class of 2005’s 
junior year, or 3rd year at Codman, zero students fell beneath the 25th percentile rank.  

 

Class of 2005 Percentile Ranks
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The classes of 2006 and 2007 also seem to be following that trend, as they have already 

cut the number of students in the lowest quartile in half.    
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Class of 2006 Percentile Ranks
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Class of 2007 Percentile Ranks
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This is not to say that students in the higher quartiles are neglected.  By no means does this 
appear to be the case.  Students entering at all levels on the DRP scale show growth as they 
progress through the years at CACPS (See Appendix B). 
  
• 100% of the Class of 2005 has improved in reading since they entered Codman in 2001.  

In Fall 2001, 21% of the class was scoring at or above the 50th percentile rank.  In Spring 
2004, 42% of the class was scoring at or above the 50th percentile rank. 

 
• 94% of the Class of 2006 has improved in reading since they entered Codman in 2002.  

In Fall 2002, 32% of the class was scoring at or above the 50th percentile rank.  In Spring 
2004, 58% of the class was scoring at or above the 50th percentile rank. 

 
• 80% of the Class of 2007 has improved in reading since they entered Codman in 2003.  

In Fall 2003, 10% of the class was scoring at or above the 50th percentile rank.  In Spring 
2004, 24% of the class was scoring at or above the 50th percentile rank.  

 
 
 

 
 
 

Class of 2005 DRP Score Change 2001 - 2004
Individual Student Gain over 3 Academic Years
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Class of 2006 DRP Score Change 2002 -2004
Individual Student Gain over 2 Academic Years
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Class of 2007 DRP Score Change 2003 - 2004
Individual Student Gain over 1 Academic Year
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Furthermore, students are progressing faster than average.  According to the DRP Handbook, 
average yearly growth on the DRP scale is 1-2 points.  Codman students are progressing at a rate 
of about 5 points per year, or double the anticipated growth rate: 
 
• The Class of 2005 entered in Fall 2001 with an average DRP score of 49.  Their average 

DRP score in Spring 2004 was 63.5.  As a class, they have improved by 14.5 points over the 
course of 3 years.  

   
• The Class of 2006 entered in Fall 2002 with an average DRP score of 50.  Their average 

DRP score in Spring 2004 was 60.  As a class, they have improved by 10 points over the 
course of 2 years. 

 
• The Class of 2007 entered in Fall 2003 with an average DRP score of 47.  Their average 

DRP score in Spring 2004 was 52.  As a class, they have improved by 5 points over the 
course of 1 year. 

 
Codman student gains are all the more impressive when one takes into consideration the fact that 
many of these students are entering the school at an elementary reading level (See Appendix C). 
Over the course of 2 – 3 years, Codman students are managing to reach reading levels consistent 
with those of their peers around the country.  They are, in effect, quickly recovering lost ground. 
 
• In the fall of 2001, 63% of the class of 2005 was reading at an elementary school level.  By 

the spring of 2004, their junior year, not a single student was reading at an elementary level.  
37% were reading at a middle school level and 63% at a high school level. 

 
• In the fall of 2002, 53% of the class of 2006 was reading at an elementary school level.  By 

the spring of 2004, their sophomore year, only 16% of the class was reading at an elementary 
school level.  26% were reading at a middle school level and 58% were reading at a high 
school level. 

 
• In the fall of 2003, 70% of the class of 2007 was reading at an elementary level, 23% were 

reading at a middle school level, and only 7% were reading at a high school level.  In the 
spring of 2004, the end of their freshman year, only 42% of the class was still reading at an 
elementary level, while 35% were reading at a middle school level and 23% at a high school 
level. 

 
Finally, Codman’s Special Education students are among those demonstrating the most growth 
in reading. 
 
• The students with IEPs in the Class of 2005 have an average improvement of 13 points over 

the course of 3 years. 
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• The students with IEPs in the Class of 2006 have an average improvement of 10 points over 
the course of 2 years. 

 
• The students with IEPs in the Class of 2007 have an average improvement of 6 points over 

the course of 1 year. 
 
Clearly, CACPS students are demonstrating substantial gains in reading comprehension during 
their time at the school, as measured by the DRP. 
 
One caveat: 
Given the small sample sizes, class averages, or means, could be significantly skewed by the 
high or low performance of a single student.  That does not appear to be the case with Codman’s 
data, as the percentages, or actual numbers, of students improving are quite high.  Furthermore, a 
look at the ranges and medians of the data also indicates substantial improvement:  
 
Class of 2005 
Range of Scores Fall 2001: 29 – 72            Median: 47 
Range of Scores Spring 2004: 55 - 82        Median: 61 
 
Class of 2006 
Range of Scores Fall 2002: 37 – 68     Median: 50 
Range of Scores Spring 2004: 48 - 75   Median: 61 
 
Class of 2007
Range of Scores Fall 2003: 29 - 67    Median: 47 
Range of Scores Spring 2004:  34 – 68  Median: 54 
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Appendix B 

Class of 2007 Reading Growth (DRP)
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Appendix B 

Class of 2006 Reading Growth (DRP)
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Appendix B 

Class of 2005 Reading Growth (DRP)
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Appendix C

Class of 2007

Student Fall 2003 Spring 2004
c0701i 29 34 Elementary School reading level
c0702i 36 39 Middle School reading level
c0703i 54 60 High School reading level
c0704 41 52
c0705 48 56
c0706 42 51
c0707i 40 56
c0708i 56 52
c0709 50 59
c0710 39 37
c0711 55 61
c0712 47 51
c0713 50 48
c0714 63
c0715 52 54
c0716 38 46
c0717 61 60
c0718 45 42
c0719 41 45
c0720 59 61
c0721 52 55
c0722 53 55
c0723 49 55
c0724 46 57
c0725 37 46
c0726 46 54
c0727 40 51
c0728 67 67
c0729 53 68
c0730 51 54
c0731 54 55



Appendix C

Class of 2006

Student Fall 2002 Spring 2004
c0601 57 61 Elementary School reading level
c0602 49 67 Middle School reading level
c0603 55 66 High School reading level
c0604 63 59
c0605 54 62
c0606 55 60
c0607i 41 48
c0608 61 70
c0609i 37 49
c0610 68 75
c0611 41 49
c0612 50 57
c0613 42 53
c0614 58 65
c0615 60 72
c0616 49 64
c0617 38 53
c0618 50 64
c0619i 42 59



Appendix C

Class of 2005

Student Fall 2001 Spring 2004
c0501i 47 63 Elementary School reading level
c0502i 51 61 Middle School reading level
c0503 39 60 High School reading level
c0504 44 56
c0505 56 74
c0506 58 67
c0507 58 75
c0508 55 82
c0509 50 61
c0510 64 79
c0511 44 58
c0512 38 60
c0513 47 59
c0514 43 55
c0515 72 79
c0516 36 56
c0517 29 55
c0518i 44 57
c0519 55 72









CACPS DRP Data 2001 – 2004 
 
• 100% of the Class of 2005 has improved in reading since they entered Codman in 2001.  In 

Fall 2001, 21% of the class was scoring at or above the 50th percentile rank.  In Spring 2004, 42% 
of the class was scoring at or above the 50th percentile rank. 

• 94% of the Class of 2006 has improved in reading since they entered Codman in 2002.  In Fall 
2002, 32% of the class was scoring at or above the 50th percentile rank.  In Spring 2004, 58% of the 
class was scoring at or above the 50th percentile rank. 

• 80% of the Class of 2007 has improved in reading since they entered Codman in 2003.  In Fall 
2003, 10% of the class was scoring at or above the 50th percentile rank.  In Spring 2004, 24% of the 
class was scoring at or above the 50th percentile rank.  

 
Average yearly growth on the DRP scale is 1-2 points.  CACPS students are progressing at a rate of 
about 5 points per year, or double the anticipated growth rate: 
 Average 

entering 
CACPS 

Average 
Spring 
2004 

Average 
gains 

Elementary 
school 
level 

Middle 
school 
level 

High 
school 
level 

Class of 
2005 

 
49 

 
63.5 

14.5 pts 
over 3 yrs 

2001  63% 

2004   0% 

2001  26% 

2004  37% 

2001  11%

2004  63%

Class of 
2006 

 
50 

 
60 

10 pts 
over 2 yrs 

2002  53% 

2004  16% 

2002  26% 

2004  26% 

2002  21%

2004  58%

Class of 
2007 

 
47 

 
52 

5 pts 
over 1 yr 

2003  70% 

2004  42% 

2003  23% 

2004  35% 

2003   7% 

2004  23%
 
• The students with IEPs in the Class of 2005 have an average improvement of 13 points over the 

course of 3 years. 
• The students with IEPs in the Class of 2006 have an average improvement of 10 points over the 

course of 2 years. 
• The students with IEPs in the Class of 2007 have an average improvement of 6 points over the 

course of 1 year. 
 
Class of 2005 
Range of Scores Fall 2001: 29 – 72            Median: 47 
Range of Scores Spring 2004: 55 - 82        Median: 61 
 
Class of 2006 
Range of Scores Fall 2002: 37 – 68     Median: 50 
Range of Scores Spring 2004: 48 - 75   Median: 61 
 
Class of 2007
Range of Scores Fall 2003: 29 - 67    Median: 47 
Range of Scores Spring 2004:  34 – 68  Median: 54 




